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The Key Responsibilities of a SENCO may include:
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https://app.powerbi.com/view?r=eyJrIjoiNzhiYjVhY2QtOTZiYi00YTg3LThkODItMDg3YjlhZDg2Mzc2IiwidCI6IjMyNTNhMjBkLWM3MzUtNGJmZS1hOGI3LTNlNmFiMzdmNWY5MCIsImMiOjh9
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf

What is the Teacher and TA/LSA Role?

‘All teachers are teachers of children with special educational
needs. SENCOs will continue to play a vital strategic role and
provide much-needed advice and support to teachers, but the

responsibility for the learning and progress of all children lies with
the class teacher.” o cor20)

The primary role of the teaching assistant should be to work with
teachers to raise the learning and attainment of pupils while also
promoting their independence, self esteem and social inclusion.
They give assistance to pupils so that they can access the
curriculum, participate in learning and experience a sense of

a C h | eve M e ﬂt. Professional Standards for Teaching Assistants 2016 TA-Standards.pdf
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https://www.unison.org.uk/content/uploads/2016/06/TA-Standards.pdf

SEND & Inclusion is everyone’s
responsibility!

SENCO
Strategic lead for
SEND/Inclusion

SEND & Inclusion should/must be integral part of | eaders Teachers
every meeting: & &
Governors Support Staff

Senior Leadership
Curriculum/Department
Pastoral Meeting

Governors
Parent Voice Whole School
Pupil Voice responsibility for

Extra curricular, trips & visits embedding SEND &

Inclusion
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Supporting Positive Qutcomes

Whole class

Individual learners

Teaching Assistants
Learning Support Assistants

Liaison with wider support
network

Reduce workload by adapting
environment and embedding
high quality inclusive strategies
to support the whole class.

Consistent approach — well
sequenced and resourced
curriculum to support all pupils.

Have short, focused and
targeted interventions led by
well trained staff that link
intrinsically to your high-quality
teaching. Think about how
these can be in the classroom

Collaboration — teachers and
TAs/LSAs work effectively
together in the classroom.
TAs/LSAs are prepared for
every lesson and know how the
teacher will deploy them to
ensure good outcomes.

TAs/LSAs are trained to
support the HQIT strategies.

Use the wider team to your
advantage: seek their support
and use their expertise to
inform your high-quality
approach — external
professional advice, guidance
and training.

The SENCO provides advice, guidance and support to colleagues on how they can practically implement
inclusive HQIT in the classroom in order to remove barriers to learning.
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Transition & transfer

Plan for and highlight
key transition points in
thoughout the lesson,
school day and year.

Forewarn or signpost
changes of routine or
activity.

Staff skills & training

Highly effective use of
TA/LSA

SENCO advice and
guidance/ CPD
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Working with CYP & Pastoral
parents & carers

Key Information Know your pupils well
Communication Key trusted adult
Pupil voice Designated space

Parent/carer voice Warm & welcoming

MCS supporting pupils with SEND in your
classroom and school environment.

Plan to anticipate potential barriers

Resources Physical & sensory

environment
Assistive technology

Mini white boards
Traffic light or similar
Visualiser

Know your pupils well
Seating plans

SENCO advice
HQIT strategies
Organisational support

Lighting
Noise
Smell

Uniform

Reasonable adjustments

Assessment

Know your pupils well
Early identification
SENCO advice
Curriculum
Exam access
arrangements

Teaching & Learning

Know your pupils well

High-quality inclusive
teaching strategies
(HQIT)



Two-part process:

Assess

Inclusion!

Thought process: : :
gntp What does the curriculum require me to

. teach — lesson outcome? o0
What do | want my pupils to learn? _ . .
What are the pupil’s starting points?
What strategies, resources & What are the needs of the pupils?
support do pupils require? Who is supporting the class?

Review Plan

Did pupils make progress and

understand the lesson? What do | want pupils to learn?

° 1 Q
What strategies worked well? The Graduated ApproaCh IN er:/it z:daptahons do : ne-ed tto makoe.
: at resources am | going to use?
What further adaptations do | need to
mF?ake? the ClaSSFOom How am | going to deploy my TA/LSA?

What feedback has the TA/LSA How do | communicate the plan to my
provided? TA/LSA?

Implementation Process:

How are pupils going to successfully Do

hi this?
achieve this Deliver high- quality inclusive teaching

How can | effectively plan for & Implement the resources & strategies
deploy my TA/LSA to have the TA/LSA support & impact
greatest impact?

How do | know pupils understand?
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The Tiered Model

Targeted academic support

Planning interventions to complement
and support high-quality classroom
teaching.

High Quality Teaching |

Wider strategies

Improving attendance

Improving behaviour through
re-establishing routines and
relationships

EEN ) The
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https://d2tic4wvo1iusb.cloudfront.net/production/documents/School_Planning_Guide_2022-23.pdf?v=1722441179

Using Technology
EEF Link

Use technology to

support learning —

starting points or similar
staring points according
to the activity.
Enable peer support.
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Know Your Pupils
Well!
Greet pupils at the door
- warm and welcoming.

Seek information, advice,

guidance, and support
from your SENCO.

visualiser. Regularly check for
Pupils may need to use understanding.
assistive technology.
Five - A- Day
EEF Five - A -
Day video
Flexible G i
exd EEeF L:‘::plng Mztacogqitive

Think carefully how you tErE‘";eLg":s
group pupils e.g., mixed £EL LINK

Scaffolding
EEF Link
Teacher provides
temporary support.
Verbal, visual, written
that is gradually
withdrawn.

Explicit Instruction
EEF Link
Use clear language and
instructions.

Prevent cognitive
overload. Support pupils
with skills to develop
independent learning.

Education Endowment Foundation:
Five - A - Day

“Creating an inclusive environment is
the most important thing a school
can do. An inclusive culture is a
prerequisite for an effective school: it
brings happiness, a feeling of safety
and being part of the community,
and, of course, it impacts positively
on learning, both in the classroom and
beyond. It is our job to prepare pupils
to flourish and feel truly included in

society.”
EEF 2020:10

The ‘Five-a-day’ principle: High quality teaching benefits pupils with SEND

Explicit
instruction

Cognitive and

metacognitive
strategies

Scaffolding

Flexible :
4

grouping ﬂ
Using

technology



https://www.youtube.com/watch?v=a_4U73xozWk&t=4s
https://www.youtube.com/watch?v=a_4U73xozWk&t=4s
https://educationendowmentfoundation.org.uk/news/eef-blog-what-exactly-is-explicit-instruction
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/5-a-Day_Reflection_Tool_2023.pdf
https://educationendowmentfoundation.org.uk/news/eef-blog-flexible-grouping-what-is-it-and-why-use-it
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital

High-quality Inclusive Teaching Strategies Ensure the

curriculum is a
well sequence
and resourced.

Clearly
Sequenced
Curriculum

Pre-teach &
Qver-
learning

Feedback

Explicit
Teaching of
New
Vocabulary

Quality
Inclusive

Teaching s
Plan for i
Effective C(::hgl?tlg::tg
Questioning I l \

Retrieval
Practice
High "

Concrete
Example
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Modelling
= -

Adapted from Inclusion: A Principled Guide for School
Leaders: Nicola Crossley and Des Hewitt (2021: Chpt 5)




What Key Strategies & Resources are your School
implementing to Support Pupils in the Classroom?

e
. 2‘:““197 and Growint-ﬁToma’tot\zs From Seed
2 e ki
10
Now Next - f—DBﬁnition T 3 Characteristics_‘\'
\—(/W_r{%/
Examples \_q__ Nun—Example$\
5, £ N A
Mind maps Writing frames Model worked examples: | do, we do, you do
Colourful Semantics Sentence starters Word Walls/banks Scaffolding
Video clips and photos Written instructions / steps on whiteboard
A The

BV¥ Education

8 Peopie Gestures Visual timetables Widgets Assistive Technology



Time to Reflect and Share
Strategic Role: Teaching & Learning

What does HQIT look like in your school?
What are the challenges?
How do you communicate key information to all staff?

How do you ensure that the strategies you are recommending are being implemented in lessons &

around the school?
How do you ensure teachers prepare TAs/LSAs for their lessons?

How do you monitor the impact and identify areas for development and possible CPD?

Who supports you with the monitoring process?

EEE R The
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Maximise the use of key adults

Education
Endowment
Foundation

The effective use of TAs under everyday
classroom conditions

2

1

Sections are colour TAs should not be Use TAs to add value to
coded for ease of as an informal e what teachers do, not
reference resource fi replace them

attaining pupils

The evidence an TA deployment
suggests schools have drifted
into & situation in which Ths

are often used as an informal
instructional resaurce for pugiss
in most need. This has the effect
of separating pupils from the
classroom, their leacher and
thesir peens.

Although this hess hoappened
with e best of intetions, this
evidence s gt thal the stahs
it no langer an opfion.

School kadens shoukd
systerniaticaly review the roes

o both teachers and Ths and
e & widder view of how TAS can
suppert lsrming and improve
attarment throughout th school

I Ths henee & direct instrucional
ok it i important ey add value
o the work of the leschern, not
repkace therm — the expectation
should be that the needs of al
pupis ane addnsed, frst and
forernast, through high guality
chamroicrn teaching. Schooks
shoukd try and onganise stafl

= thet thee pupils who srugggle
st hawe ag much time with the
teacher as others.

Use TAs to help pupils
develop independent
learning =kills and
manage their cwn
learning

Resarch has shown that
improving the nisturs and
cquality of TAs” tak 1o pupils
cin support the development
of independent lsamning skils,
which ane associated with
impiroved beaming cutcomes.
T shoukd, for excample, be
trainesd b avoid priontising
laade corngslition and irsteed
concentrabe on helping pupils

froen & model of deployment
where The are assigned 1o
spsecific pupis for long periods
recquies mons siategic
approaches o dassoom
argarisation instead, school
lesakiers: shoukd disson efisctive
tmams of teschers and Ths, who
undenstand ther complementany
rokes i the dissnoonm,

pupis the focus should be

an retaining access b High-
quality leaching, for example by
didiverirg biried, bul irférnsie,
sructured milerventions fee
RAecommendiations 5 and 6.

ervesk i of tasks.

T shoukd aim 1o give pupils
thes least amount of help first.
They should allow sufficiert wait
tirmee, 50 pupils can respond 1o
a question or atiernpl the stage
of & task ndepandently. TAs
should imervers approprialey
‘wher pupils demonsirate they
e unabile 1o proceed.

4

Ensure TAs are fully
prepared for their role in
the classroom

Schools should provide
sufficiert time for TA training
and for ieachens and TAs to
meet out of dass o enable the

MAKING BEST USE OF
TEACHING ASSISTANTS

Summary of recommendations

The effective use of TAs in delivering
structured interventions out of class

5

@ TAs to deliver
high quality one-to-

Russarch on Ths delivering
tameted nilerventions in e
t-ane ar smal grougs settings
shows & consstent impact on

6

Adopt evidence-based
interventions to support
TAs in their small

group and one-to-one
instruction

Schoals should Lss structured
interverntions with relisble
evidenice of efiectiveness, Thers
ane pressntty anby a handiul

ey

and teedback

Cresative: waays of ersuring
teachers and TAs have time

o e sl adjusting TAs'
working hours (starl ey, fnish
eerty), using assernbily fime and
Fanvirg The join teachers for
[part of) Planring, Preparation
and Assessment [PRA) time.

During lesson preparstion time
enisure Ths henve: the essential
‘resed b kriows:

» Concapts, facts, information
Eseirgg baught

* Sl 10 be leamed, applied,
practised or extended

* Intenided laming outcames

* Expectediequred feedoack.

¥
three to four addifioral manths'
progress jeffect sine 0.2-0.3).
Cruially, thess positive sfiects
are arly chserved when TAs
wirk i structured setings

wilh high quality support and
trairiryg. When Ths are deployed
in mare rdormal, unsupported
instructional mles, they can
impact negatively on pupils’
learring outcomes.

of in the: LK for

wehich thers is a sscure enidence

bms, 50 if schools are using

programimes that are ‘urprovert’,

they should try and replcate

oM commen alemes of

effectie imerventions

= Sessions are often brief
[20-50mine], occur regubsrly
(-5 fimess par wesk) and e
mairtained over a sustained
period B-20 wesks). Cansful
et i i1 plice o enabie
this cormsistert defvery

» Ths necsive extensiae traring
o eperienced brainens and’
o tesachens (530 hours per
ilerverition]

+ The imenertion his structured
Ssupportng rsounces and lesson
plares, with clear objectives

Ths clossly olow the plan and
structure of he imenention

* Assessrerits an used 1o
idertify appropriale pupiss, gude
areas for feocus and track pupl
progress. Effectie lervertions
ermre the right spport i berg
prceicid fo the right chid

* Corriections ans mdé betwaen
the out-of-class lesming in the
rtlervenition and classroom
teaching foee Rec 7L

Integrating learning
from work led by
teachers and TAs

Irilerventions ae often quile
separae from classroam
activities. Lack of time for
tesachers and Ths o kase
allorws ety litthe correction
betvezen whist pupils expenience

i, and avey, o, the
arssroom. The key is In ersre

oongstent with, and edends,
‘work inside he dasroom and
et pupils understard the irks
betwesen thern, It should not

b assummed that pupils can
consistently igentify and mike
sense of thess links on their own.

MAKING BEST USE OF
TEACHING ASSISTANTS

Guidance Report

A Education

Endowment
Foundation

EEF Making Best Use of Teaching Assistants

EEN ) The
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

Teacher Handbook: SEND

Ask Subject Leads to reflect on
heir curriculum area using the
Nasen guidance.

EEE R The
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B People

Table of Contents

Understanding your role
Your role as the teacher
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https://asset.nasen.org.uk/Teacher%20Handbook%20SEND%20-%20January%202024.pdf
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An example of a Whole School GRADUATED APPROACH — Everyone is a Leader of SEND




Shared responsibility:

Discuss on your table with colleagues:
What does your School Improvement/Development Plan set out regarding inclusion 24/25?

Possible whole school MCS audit — SLT, SENCO & SEND/Inclusion Leads, Teachers,
TAs/LSAs and Governors. Working together designing, developing & embedding inclusion

across the school.
Who in your school is supporting you in your role?
What support do you need in your role? How do you seek that support?

What help do you need to ensure Inclusion is at the heart of everything that happens in

your setting?

EEE R The
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Mainstream Core Standard Whole School Audit

Using the MCS expectations as you starting point:

* Bullet point down your perspective as SENCO.
* SLT to complete the process

* Teachers

 TAs/LSAs

 Governors

Compile the feedback to create an overall
perspective/overview.

ldentify & celebrate strengths.
|ldentify areas to develop — who is responsible?

* Is there a training need?

* Misconceptions?

* Are they already part of your SIP/SDP?

* Create area to focus on and develop over this academic
year.

EEE R The
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Teaching & Learning

Strengths - evidence

Areas to Develop

Practitionars are aware of the
additional needs of their leamers
and their barmriers to learning and
their inclusion in school. They
understand the nature and impact
of these and how to respond to
them. Planning inconporates more
detailed specialist advice.

Practitionars scaffold to provide
suitable learning challanges and
cater for different leaming needs
and styles.

Individualized andfor small group
planning and programmes in more
than one curriculum area.

Use of steps-to-succass or simijlar,
to promote independence, scaffold
and support learmers.

Prectifioners ensure that leamers
have opportunities to work in
different ways, e.g. independently,
in & variety of small groups andlor
in pairs. Individual andior small
group sessions

High Quality Inclusive Teaching
strategies are used to support
pupils.

Practifioners ensure that
collaborative learning and peer
support is a feature of lessons.




Possible Next Steps:

SEND & Inclusion is Everyone’s Responsibility!
Celebrate Success!

Set yourself one key action that you are going to take back to your

school and discuss with your team or SLT.

Carryout a MCS audit across the school and Governing Body —

celebrate successes and identify next steps for development.
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Training offer 2024/25

Audience

Title

Date/Time

Link to Register

Primary Teachers/TAs/LSAs

Creating an inclusive PRIMARY classroom:
The power of the Mainstream Core
Standards to support high quality teaching

24™ October 2024 - 16:00- 8:00

Creating an Inclusive Primary Classroom
(theeducationpeople.org)

16th January 2025 - 16:00-18:00

Creating an Inclusive Primary Classroom
(theeducationpeople.org)

Secondary Teachers/TAs/LSAs

Creating an inclusive SECONDARY
classroom: The power of the Mainstream
Core Standards to support high quality
teaching

23 October 2024 — 16:00-18:00

Creating an Inclusive Secondary Classroom
(theeducationpeople.org)

15th January 2025 - 16:00-18:00

Creating an Inclusive Secondary Classroom
(theeducationpeople.org)

Primary Pastoral Staff

Creating an inclusive PRIMARY
environment: Supporting pupils’ social and
emotional wellbeing using the Mainstream

Core Standards

14th November 2024 - 16:00-18:00

Creating an Inclusive Environment (Primary)
(theeducationpeople.org)

Secondary Pastoral Staff

Creating an inclusive SECONDARY
environment: Supporting pupils' social and
emotional wellbeing using the Mainstream

Core Standards

13th November 2024 - 16:00-18:00

Creating an Inclusive Environment (Secondary)
(theeducationpeople.org)

Primary School Leaders

Creating an inclusive PRIMARY school:
Leading a whole school approach to
embed the Mainstream Core Standards

21st November 2024 - 16:00-18:00

Creating an Inclusive School for Primary School Leaders
(theeducationpeople.org)

6th February 2025 -16:00-18:00

Creating an Inclusive School for Primary School Leaders
(theeducationpeople.org)

Secondary School Leaders

On behalf of

Creating an inclusive SECONDARY school:
Leading a whole school approach to
embed the Mainstream Core Standards

20th November 2024 - 16:00-18:00

Creating an Inclusive School for Secondary School Leaders

(theeducationpeople.org)

5th February 2025 -16:00-18:00

Creating an Inclusive School for Secondary School Leaders

(theeducationpeople.org)

Kent
County
Council
Fagou
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https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-primary-classroom-241024/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-primary-classroom-241024/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-primary-classroom-16125/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-primary-classroom-16125/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-secondary-classroom-231024/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-secondary-classroom-231024/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-secondary-classroom-15125/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-secondary-classroom-15125/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-environment-primary-141124/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-environment-primary-141124/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-environment-secondary-131124/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-environment-secondary-131124/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-school-for-primary-school-leaders-211124/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-school-for-primary-school-leaders-211124/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-school-for-primary-school-leaders-6225/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-school-for-primary-school-leaders-6225/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-school-for-secondary-school-leaders-201124/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-school-for-secondary-school-leaders-201124/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-school-for-secondary-school-leaders-5225/
https://www.theeducationpeople.org/training-and-events/creating-an-inclusive-school-for-secondary-school-leaders-5225/
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KCC Send Mainstream Core Standards Sobel, D and Alston, S (2021), ‘The Inclusive Nasen Teacher Handbook: SEND January 2024.pdf Nasen Inclusion: Crossley, N., Hewitt, D. (2021), ‘A
Classroom: an approach to differentiation’. Principled Guide for School Leaders’ David
Bloomsbury. Fulton Publication.

Developing

Inclusive Education Endowment Foundation (2021), ‘Special Educational Needs in
Schools Mainstream Schools’

Pathways to Success

EEF Special Educational Needs in Mainstream Schools Guidance Report.pdf

Mel Ainscow

Education Endowment Foundation (2021), ‘Making Best Use of Teaching
Assistants”: https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/teaching-assistants

Kent Resilience Hub: https://kentresiliencehub.org.uk/

Education Endowment Foundation: Improving Social and Emotional Learning in

(2024) Primary Schools
Ainscow, M (2024) ‘Developing . . .
HE A The Inclusive Schools Pathways to EEF Social and Emotional Learning.pdf
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https://asset.nasen.org.uk/Teacher%20Handbook%20SEND%20-%20January%202024.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf?v=1712578085
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://kentresiliencehub.org.uk/
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf?v=1701355067
https://theeducationpeople-my.sharepoint.com/personal/ruth_gately_theeducationpeople_org/Documents/KMT/Curriculum%20Review/Reading%20lists/Primary%20&%20Secondary%20Final/KCC%20Send%20Mainstream%20Core%20Standards
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